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ABSTRACT 

This prograa, included in **Effective Beading 
Prograas. . *• serves K'5 students in a saall ruxal tovn. The 
strengths of children are the focus of this program, tfhich uses 
teaching strategies introduced by Bobert Hilson of the University of 
Maryland reading center. Teacher-prepared diagnostic tests and skills 
checklists are used to individualize reading instruction^ and an 
effort is aade to ensure daily success and challenge for each 
student. Learning centers are provided in all instructional areas and 
are arranged according to difficulty. Contract teaching is used, with 
vords froB a spelling list developed by the teacher and the class. 
Based on pretests, these contracts are dravn up in individual student 
conferences with the teacher and are evaluated by posttests. 
Sustained silent reading and writing periods are scheduled daily for 
10*15 Binutes each. The language experience approach is used in 
kindergarten and the first two grades, with students individually 
dictating stories that becoae the basis for vocabulary and word 
attack exercises. Instructional aides and parent volunteers play an 
important role in the program, as do student tutors froi grades 4 and 
5 who work with younger students. (HB) 
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WEST FRIENDSHIP ELEMENTARY SCHOOL 



FOCUSES ON 
THE STRENGTHS OF CHILDREN 



0$ OE^AffTMENT OF HEALTH. 
EDUCATION « WELFAAE 
NAfiONAL IMiTiTUTEOF 
EOUCATlOM 

TH.S OOrUAAENT HAS BCEN ftEPRO 
OUCEO FXACTLY AS ffECE'VFO fftoM 
THE t^EHSON OR ORGANIZATION OftlCiN 
A NO IT POINTS 0» VIEW OB OPINIONS 
STA'EO DO NOT NECFSSARilY DEPDe 
SEN'O* MClAL NATIONAL iNSTlTUTEOF 
EDUCATION POS'T.ON OR POtlCV 



Through tMming and coordination of a variety of materials, equipment and human resources. West 
Friendship's staff is committed to a program which will help boys and girls in all reas of their development. 
Based upon Dr. Robert Wilson's "Accept and Challenge'* philosophy the teachers are incorporating a number 
of strategies which focus on the strengths of children, and which involve diagnostic teaching and decision 
mailing by children. These include the use of leaming centers, contract spelling, Unguage Experience 
approach to reading, sustained silent reading, ''Personality of the Weeic'' and daily use of student tutors and 
parent volunteers. 

Dr. Wilson ano his staff at the University of Maryland provided in-service programs and consultant servicee 
to assist our staff. 

Each aspect of our program that focuses on the strengths of children is undergoing evaluationby the steH. 



Each class honors one student each week. This student puts his or her pictura on a designated bulletin 
board and writes something about himself or herself. All class memtiers and the teacher then write something 
positive about the person and these ara all displayed around the pictura. At the firet grade level, students 
dictate their statements to an aide or parent volunteer wSio prints them for the student. 

Some captions used for Personality of the Weeic includes ''Star of the Weeic", "Our Big Cheese", "Who's 
Who in Our Team**, "Top Cat of the Weeit"* and "My Week to Shine"*. 



PERSONALITY OF THE WEEK 

All students in the school read silently from 3:00 to 3: 15 each afternoon prior to dismissal time. Teachers 
must also read. Students select their own reading material for this silent reading time. Some bring books or 
comic books from home; others read library books or materials from classroom collections. 

At the kindergarten and first grade level, teachers read to students; however, mary first graders become 
independent silent readers during the second semester. 
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Our staff. sMistad by Or. Wilson, dmiopwt a Raadino SkNIs CtMcUiat wtiieh bacomaa a part of aacfi 
atudtoirs racofd. A sorlas of dlagnoatlc taata ivora alao dai r alopad aa a teals for diaonoakig noads and 
raconMng prograas on ttM diackliat. Twanty-two Infofmal iMtrumants waft prsparad ranging from **«ual and 
andHoty dtaerimlnation. phonka skills lo syllabieatlon and dictionary akills. Tha Botal Word OppoaHaa Taat ia 
alao adtnlRlstafad to all studonts. 



DIAGNOSTIC TEACHING 

Learning centers are used in all instructional areas to provide motivating independent activities which may 
teach, reinforce or enrich. Most centers have heirarchies so all students can be. efit from the center Teachers 
often use the captions *'Hard". "Harder** and "Hardest to indicate three different levels of difficulty so the 
student who needs to do the easiest skill feels very challenged. 

Centers are colorful and inviting. Large pictures and captions make children want to try them. Many are 
manipulative and self-checking to eliminate an undue amount of papers to be checked by the teacher. Each 
child has a center folder in which he keeps a record of the centers completed and his papers. These are 
evaluated by the teacher as soon as possible and used to diagnose needs. 



LEARNING CENTERS 

Teachers of grades one and two use the language experience approach as a pait of the reading program. 
Students dictate their own stories to a teacher, aide or parent volunteer. It is printed or typed for the student. 
The teacher uses the child's story to develop vocabulary and word attack skills. Each child has a word 
bank -cards with words printed as he or she learns them. These word banks are used for many activities by the 
aide, parent volunteer or student tutors. 

Group stories are also developed with reading groups or class groups to record common experiences. 
These are typed and duplicated so all students have a copy. These are also used in various skill development 
activities. 
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LANGUAGE EXPERIENCE APPROACH o 



I 

Th* "CoirtiBet SpalNng" malhod is uMd by mMt ctasMt. Th« lomwl and raoord kMptag amang 
iMdMn but Um goal of wicoaM for aM and cMM docl al o nma kino la llw aama. 

At tha sacond and iliiid giada iMals. a waiUy woid Mat la dovaiopad by tiM taaelw 
containing iMfda tlMt follow a partlailar apalllng patlam or a aownd lliay am 
atiidantmafca>aeontiactor p roni ia afolaamapartlciilarniinibarofwwida.Tlilaladonalna c^ 
flbaiaadiar. Studants may salaet a varlaly of molhada to alMdy thair worda-wiMng. awifcing «Mi a b«ddy. 
«le. A final taat is givan aftar four or fiva daya. Sludsnis wfio mate NMir oontiael raealva a "Siipar-Oiipar 
tpsmng AtMid" [a wi w aogi a pfiad form with a gold aaal and tha taodM'a iignalaia]. 

Fourth and fifth graders oontiaet for varying numbar of norda from pioparad Nala and uaa <h o lawgaiia 
naatar for indiv i du a l tasts. Tha wroida am wcordad on l anguage maa t ar c ards and fad in numarlc ai aaquancn. 
Whan a studani is nady to tool MmaaH. ha puNa tha caida eormapondin g to tha numban of Ma conlmclad 
•onla. tal« hie oim lasi and filaa H In hia loldar. Tha tast la chadwd by lha laoehar and tiia ahidani conlhueaa 

•a contract for tha naxt group of smida. 

At an lovols taaehar-ahidant nago U at i on la important to aa l sbilsh maMIe oanlraela and to gulda 
4wisloii mMiIiiq* 

Motlwation la high In Contract ff ps M I n g bseauaa all shidsnts haws «ia opportunity to OKparfanea iM crH a 
•adi waak. 



CONTRACT SPELLING 



Three Title I aides and two County funded aides assist teachers *n carrying out the instructional obiectives. 
They worfc with students in many ways, reinforcing the skills taught by the teacher. They use commercial 
materials such as the Peabcdy Kit. Speech to Print Phonics. Audio Visual materials and equipment. They 
listen to children read, help individuals with iiiOependent activities and help to check students' work. The aides 
are a definite asset to our program. 

Parent volunteers help the school in many ways. They assist in the library, health room, in classrooms and 
in construction of learning centers. Volunteers are scheduled in these areas on a regular basis usually once or 
twice a week. Teachers indicate the times when Ihey most need a volunteer and a parent Coordinator tries to 
schedule a regular helper for the teacher. Teachers make specific plans for the volunteers in the classroom, for 
tasks similar to ihe aide. Parenis monitor aw stations, check papers. < sten to children read, hv-lp to make 
centers or buSletin boards. 



INSTRUCTIONAL AIDES AND PARENT VOLUNTEERS 
Er|c ! 



Each momlna •pp«)xln»toly iWrty Wth flf»dw and !w«nty.fh« fourth gradw* assist an aq «! mimjef ol 
f iist and s«»nd gradws with i^lng and math skills. Tha tutof* go to tha primaiy dassiooms for thair tuSees 
and usually find a spot in tha madia cantar to «oik. Tha tutoi* »oik approximataly 15 minutas 
IZr youngar studlnTs and am sch«lulad in gmupt of tan or haahra aach 15 mim.ta partod from 10:00 a m 
untH 11:15 a.m. 

Tha tutor progmm is coonlinatad and suparvisad by tha school s mading taachar. Sha maats '»g"l«rty «»«; 
tha tuto» -ndtha classroom ta«:ha.* to plan tha dally lassons for tha tu.or.. Each tutor kaaps a log. 
what is dona aach day. tha hitaa s piograss and tha succass of tha activity. Informal mports am also givan to 
tha first and sacond grada taachars as tha talaa is rMumad to his dass. 

Both tha tutor and tutaa saam to ba rw:aiving many banaf ito from tha program and taachars at both lavals 
am »ary plaasad. Tha youngar staidant is mcaiting individual atlantion and minforcamant of basic skills. Ha 
has an oidar friand or -iMiddy" to «»hom ha can mlata throughout tha school day. Tha oldar studant is 
practicing many languaga skills-through tha arrittan log. tha lasson plaiM. salacting books to mad and 
talking wMh tha tulaa. Tha tutors saam to faal important to ha«a this rasponsWIity and thay hai»a bacoma mom 

undarstanding of ttia taachar's task in sdiool. 

Soma of tha spacHicactivHiasaccomplishad by tha tutors induda: halping hilaas maka a sound booklal 
{finding pictuns that bagin «»iih a particular sound], halping studanto with tha mcognition of laltars and 
numbars. playing aducational gamas. laading to tutaa* and asking compiahanaiva quastions. halping tutaas 
arith basic numbar facH. 



STUDENT TUTOR PROGRAM 



ln<«anica ha* baan on-going for Wast Friandahip's staff. Numarous consultants ha«a baan avaHabla fo 

arork with our tssefMis during tha past faar yaws through tha UnivarsHy of Maryland Taachar E* 
and our County Titia I Program. 

Many of tha componants of our achod program bagan wHh commHmants mada at a summar TitIa I 
workshop dirsctad by Dr. Robart Wilson and aavaial of Ms staN from tha UnharsHy of Maryland. BuHt afound 
tha thama "Accapt and Challanga" laachara laarnad stiaiaeiM for dtegnoatic taacMng. fecuaing on Strang^ 
and dadsion making by diHdian. Sdiod laams [prlndpd. taa ch ar s . aldaa. pararrta] mada commHmants to 
implamant idaas gainad from tha workshop. Tha UnlvarsHy of Maryland laom foHowad up by visHing tt« 
school and giving hdp to taachars aa naadad. 
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WEST FRIENDSHIP ELEMENTARY READING PROGRAM 



Reading receives a high priority in our school. A variety of methods and 
nuterials are used to develop the skills of reading and students are encouraged 
to read widely both for pleasure and information. 

A Ijrge blo< k of t sme is devoted to reading and the related language arts each 
morning. Most ciassmons schedule reading, English, spelling and handwriting between 
9:00 and 11:30 a. a.. Students are grouped according to levels and needs for skills 
instruction. Other reading activities laay involve heterogeneous groups. 

At the first grade le"«i - our teachers use the readiness materials of the 
Houghton Mifflin basal series as well a» a large amount of children's language 
experience*^. A-V materials help to strengthen the visual and auditory perception 
so important to the reading act. As students progress in their knowledge of sounds 
and increase their basic sight vocabulary, they move into the basal pre-primers 
and primers. During che year, some of the more advanced students will be reading 
library books independently and working individually using S.R.A. materials. The 
Houghton Mitflin basal tias a very good diagnostic testing program where children 
are tested often to determine their mastery of skills, vocabulary and comprehension. 

Second and third level readers continue with the basal, language experience 
and individualized approaches. As the students progress through the basal program 
the amount of individualized reading increases and the language experience decreases. 
Hetac?ver, all students have directed reading activities each day in which the teacher 
wc /ks on particular skills. A variety of materials are used and learning centers 
become an excellent way to reinforce the basal skills of reading as well as to en- 
rich the program and challenge the good readers. 

Fourth and fifth level readers are encouraged to read widely at their own 
pace through individualized materials and library books. Teachers at these levels 
use the basal materials to teach skills and develop comprehension and group dis- 
cussions. The basal reader tests are also used for diagnosis and check-up. 

Parent volunteers, aides and student teachers assist teachers with the reading 
program. They are able to provide help with audio-visual materials, with learning 
center activities, games, with individual students as they need help, with checking 
students* work, typing language experience stories and numerous other activities. 

Students with particular reading problems receive special instruction from 
our reading teacher or our S.L.D. teacher. Thase special teachers use different 
materials and net hods, such as the linguistic or kinesthetic approaches. They 
also use a large variety of games and highly motivating materials. 

Our staff has developed a reading skills checklist, which is kept for each 
child and becoiLcs a part of his folder. A series of diagnostic tests were also 
prepared — one for each of the skills. Teachers use these as a basis for skills 
instruction and assessment of progress. 

Cur school *s reading program has been greatly influenced by the help of con- 
sultants from the University of Maryland and other area colleges. We have tried 
to incorporate as many approaches as possible in on'er to teach all children to 
read. 
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WEST friendship's STUDENT TUTOR PROGRAM 



Each morning from 10:00 until 11:15 fourth c.iH ^.ifth grade student 
tutors work with firpt and second grade students in the school media center. 
Each tutor works for approximately 13 minutes with his assigned tutee on a 
particular skill in reading or math. 

The program began in October when thirty- two fifth graders were assigned 
to give help to an equal number of first graders who lacked basic reading 
readiness skills. The tutor program is coordinated by the reading teacher, 
who with the help of classrocMr teachers, outlines the daily lesson plans for 
the tutors. She meets with the tutors regularly and gives help as needed. 
Each tutor keeps a log of the daily lesson telling what was done and giving 
a brief evaluation. The log provides irnxuediate feedback and diagnosis fcj 
the classroom teacher who usually gets an informal report when the younger 
student is returned to class. 

The success of this tutor program prompted its expansion in January to 
include fourth graders who assi. second graders. Thirty fourth graders are 
paired with thirty second graders needing help and reinforcement of basic 
reading and math skills. 

The tutors are scheduled in groups of 10 to 12 each 15 minute period. 
They arrive in the primary wing, very official looking with their log and 
teaching materials. They pick up their "buddy" in the classroom, take him 
or her to the media center where they find a space to work. Many of these 
tutors have devised their own games and manipulative materials to use with 
their young students. One day each week the tutor reads a story to the 
tutee and asks comprehensive questions. Other activities include: helping 
students with letter recognition, making sound booklets (finding pictures 
that begin with a particular sound), helpiig with handwriting, playing edu- 
cational games, giving practice with word cards or math facts. 

These young tutors are very serious and dedicated. We are seeing bene- 
fits for both tutor and tutee. The older student is using a variety of 
language skills through keeping the log, preparing lessons and materials, 
talking with the student. The younger student is getting individual attention 
and help with basic skills. Perhaps even nore important is that this young 
student has a "buddy" all day- -an older student he can relate to in Khe school 
and on the playground. An improved self-concept is noted in both groups. 
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PAREirr VOLUI<TEER FROaAM 



WEST nilE^HIP ElfffiWTARI SCHOOL 
HCWARD COUNTY 



PRINCIPAL: Mrs. Shirley C. Fink 
PARENT COORDIN/TOR: Mrs. /»zzie Benhoff 



PAHEl'T VOLUNTS'^'R PR0GHA<1 
WEST FRIEHIBHIP ELEHEfTAHY SCHOOL 



Volunteer aides have become a valuable asset in our instructional program 
at the West Friendship School in Howard County. As we have tried to individu- 
alize our instruction more and more using learning centers, audio-visual 
materials, and varieties of independent activities we began to see the need 
of more adult supervision. 

Our parent volunteer program evolved gradually during the past; few years 
and perhaps began as a result of our use of paid ai« through a federally 
funded Title I program. Where aides were available to assist the teacher we 
began to see a more effective and a more efficient instructional program. 
Just the presence of another adult to whom a child could turn for help or a 
word of encouragement meant so much— often the success or failure for that 
child at that tine. Teachers worked closely with the aides, making them a 
part of the instructional team. The teacher "called the signals", but the 
aide received instruction about "carrying the ball" in reinforcing skills 
taught, in giving individual help to particular children, etc. 

In order to provide this same kind of assistance for all teachers we 
began to enlist the aid of parents. This began rather informally several 
years ago when parents were first asked to assist in the library to allow 
our librarian the tine to meet with classroom teachers and give them help 
in acquiring resources. Gradually, some help filtered into the classrooms. 
Two years ago we began with a more organized system, workJjig through a P.T.A. 
member who served as coordinator of parent volunteers. A survey sheet was 
sent hone by all children and parents were asked to indicate whether or not 
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they would like to serve as a volunteer aide. The siirvey was kept simple, 
offering a choice of areas in which to work, the day or days available and the 
tljne available. (See attached survey sheet.) The parent rjordixiator then 
compiled these. At the same time teachers were asked to submit the days and 
specific times they would most need an aide. They were also asked to have 
specific tasks in mind lor the volunteer. 

The parent coordinator and principal then worked together to arrange a 
working schedule. The parent coordinator made the necessary contacts and we 
were in business. 

Our Health Chairman met with the volunteers for the health room, the 
Library Chairman met with her grovp and the Parent Coordinator met with the 
classroom aides. A general orientation was given and some guidelines were 
reviewed using our Volunteer Teachers^ Aida Handbook which was prepared by 
a coimty-wido cOTimittee in August 1970. 

Our teachers met also and disc\issed some important aspects of the use 
of volunteers. For example, we feel strongly that these volunteers should 
have certain specific duties which they fully understand. Teachers need to 
take time to plan for them and to explain these to the Volmteer Aide. We 
belies the aides should feel welcome and needed. 

Some of the specific tasks of our volunteer parents include: 
typing children's experience stories 
listening to children read 
monitoring listening staticms 

giving help to individual children with seatwork exercises 
giving practice with word cards 
supervising educational games 
checking papers 

recording words on language master (vocabulary and spelling) 



checking S.R.A* booklets 
c&rding books 
checking out books 
mending books 

It has been estimated that during the past school 70«80 hours a wsek 
have been volunteered by our parents* 

Last year in addition to parents, we had one high school student who cane 
each afternoon and worked as an aide in the classroom* Several other high 
school students and parents offered their services to tutor individual students 
afver school* This was coordinated hy^ our county's VITAL tutor progrem, a 
federally fuxried project. During the month of January we had three college 
stxxlents who volunteered to work in our classrooms during their semester for 
the experience of working with children* 

We have not turned down any volunteer««with so many jobs to be done in 
so maigr areas, we alvays seem to need more helping hands* 

Hany other schools in our Comty use volunteer aides in different ways 
to assist with the school program • Our program is just one of many which 
has been very successful and helpful* 



PLACE: Vest Friendship Elementary School - 1973-197U School Year 
TIME: At yoxir convenience 

All Parents: 

Last y«ar vas a very successful year for the Ph3EJT VQLUNIEER COtihiriEE at West 
Friendship Elementary School and ve look forward to joining with Mrs. Fink and 
the faculty again this year to lend a helping hand* Vfe are hopeful for an even 
larger pax^ntal participation this 1973- '7h school year* Please help by con- 
pleting the form below and returning it to school with your child. 

Check if you could offer help in these particular areas: 

1* Classroom helper (listening to children read, 

marking paoers, etc*) 



2. Art (assisting teac^^rs with centers and 

bulletin boards) 

3. Health room 

)»• Tyring (help is Pee**ec* lately in 

the First ^^r^^r^e tro^n'/ l?n«aia^e 
exrerience stories) 

$• Library 

Classroom or Grade level preferred 
Day or days availabl e 



Time available (morning^ afternoon^ ete.)^ 
Weekly, bi-weekly, or othe r 



If you are unable to work on a regular basis, could you assist us fK:casi«nally, 
if called? (To assist with field trips, help with class parti^^s, etc*) 



lou will be called to confirm your schsdule. For more detailed informatiw at 
this time, please call one of the numbers listed below: 



i mk U Buiiiuiii 900 99 nt 



MAW ^WO** 

APERESS 

CHIUPE^' IM SCHOOL: HAMES AW CLAS^CO^: 



COORDIHATING AN ELEMENTARY SCHOOL READING PROGRAM 



- Shirley C. Fink 
West Friendship Eleoentsry School 



I* Philosophy and Commitment 

Establish a school vide philosophy and priorities In the area of 
reading: 

- child centered 

- emphasis on positive self-conce 

* focusing on strengths of chlldr«»i 

• success for all children 

II • The Program 

- Basal (Backbone) 
Language Experience 

- Individualized Reading 
Independent Reading 

■* Content Area Reading 

III. Grouping for Instruction 

- Heterogeneous classrooms 

- flexible Instructional gicrups 

- Skill groupa 

IV. Materials 

- Basal Texts 

- Library Books 

- Commercial Kits (S.R.A., Pacemakers^ Peabody, Scholastic 

Speech to Prints etcO 

- Diagnostic tests and Skills Checklist 

- A-V materials and equipment 

- Learning Centers and other teacher made materials 

V. Teaching Strategies 

- Directed Reading Activities 

- Diagnostic Teaching 

- Contracting 

- Language Experience Approach 

- Individualized Approach 

VI* Use of rtaff 

- all teachers teach reading to heterogeneous class groupings 

- Reading teacher 

-tests new students 

-diagnoses students with reading problems 
-vorks with individuals and small groups 
-assists new teachers In classrooms 
-resource to teachers through planning sessions and 
In-servlce 

--coordinates tutor program and rlght-to-read parent 
volunteers 
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VI. Use of Staff (ccmt'd) 
- S.L.D. Teacher 

-vorks with students with learning disabilities in 

a one-to-one or snail group situation 
-observes and assists these students in classroooi 

situations 
-uses multi-sensory approach 

-uses language experience and linquistlc approaches 



in sMll 



- E.M.R. Teacher 

-works with students identified as E.U.R. 

group situation 
-uses Palo Alto reading aaterials 

- Media Specialist 

-aeets with teams at noon planning time 
-assists children with individual projects in media center 
-works with each class once per week in media center 
-orders materials from central office for teachers 
-orders books and a-v materials for school 

- Physical Education Teacher 

-provides motor training through skill development 
-^rks with small groups of studerts with special 
motor needs 
* Speech Therapist 

-tests and diagnoses students referred by classroom 
teachers 

-provides speech therapy and language devexopmsnt 

- Aides 

-work with students, providing reinforcement and 

special help 
-assist teachers with record keeping 
-receive on-going in-service from teachers 
- Parent Volunteers 
-assist teachers 

•^rk with students as directed by teacher 
-receive in-service from classroom teachers and 

reading teacher 
-assist in media center and health room 

- Screening Coomittee 

-composed of Reading Teacher, Special Education Teachers. 

Speech Therapist, Principal and CUssroom teacher 
-receives referrals from classroom teachers 
-makes recomendations for initial screening and in- 
formal diagnosis 
^prescribes program 

-reconmends psychological testing if needcnl 
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In-Service and Staff Development 

- schedule consultants to work with teachers 

- provide for visitation to other schools 
share ideas among staff 
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:JEST friendship elementary school c V 1 ^ . M a , r 

BASIC READING SKILLS CHECKLIST 

Name of Child: 

?vEADING LEVEL 





PP P 


1 1 2-1 ! 2-2 1 3-1 

1 ! ' 


3-2 4 


5 


6 


7 


Books 
Read & 
Date 


\ 

1 

1 ^ i 




1 

\ 

i i 
1 — i ■ — ' 


1 










L 


t 

i 
1 
















I 


i 




I 














PS 


f 


1 


\ 















KEY 



Levels of Comprehension - The teacher will indicate the mastery level of 
comprehension with a check {>/ ) in the appropriate box. 

L * Literal (Factual) 

I - Interpretive (Paraphrasing) 

PS - Problem Solving (Can apply skill learned) 

LIST OF BOOKS 

SF Scott Foresman The teacher will indicate 

HH Houghton Mifflin (old) at each level the book or 

HM Houghton Mifflin (new) books the child has read 

WN Winston (Stfcuffer) using code for publiaher 

IP Row, Peterson and including year book 

MR Merrill Linguistic was read (e.g., HM '73). 

AB Allyn & Bacon (Sheldon) Others 

HO Holt, Rinehart, Winston (Sounds of Lang.) 

LC-1 Lyons and Camahan (Cur. Motivation) 

LC-2 Lyons and Camahan (Cur. Enrichment) 

RD Readers' Digest Skilltexts 

HA Harper and Row (Wonder Story Books) 

ABC American Book Company ■ 



RESULT OF BOTEL WORD OPPOSITES TEST 



Grade in Which 
A<hloiitar«d 


1 


2 


3 


4 


5 















THE PURPOSE OP THIS CHECKLIST IS TO FACILITATE 

OOMtmiCATION FROH OHE TEACHER TO ANOTHER X O 



EUkSIC SKILLS CHECKLIST 
DIRECTIONS 

A check (%/) in Column I indicates the skill hes been introduced. 

Th^ folloving code will be used in Column II: 
(High) H - 90X - 1007. on test 
(A~ ^rage) A • 70X - CI on test 
(Low) L - 60X and below on test 

v^- was observed using the skill satisfactorily 

(Observable) - in lieu of a written test the teacher will note through dally 
lessons whether or not the child knows this skill. 
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PRE-LEVEL A 

Satisfactory Performance: (Riysical Tests and Obaervatloii) 

1. Visual 

2. Auditory 

3. Speech 

LEVEL A - Readiness 
Auditory Discrimination 

1^ Initial Consonants 

2. Final Consonants 

3. Medial Vowels 

Visual Discrimination 

1« Gross 

a. Word 

b. Letter 
2. Fine 

a. Word 

b. Letter 

Language: (Observable) 

1« Expresses self adequately 
2. Can follow oral directions 

Alphabet: 

Knows the names of all the letters 

Left to Right: 

1. Gross (Observable) 
Knows left and right 

2. Fine 

Sees letters and words in left to right direction 



O AT ALL I£VBLS THE tj;£ACHER REVIEWS SKILLS LEARNED PREVIOUSLY AMD PROVIDBS 

ERJC J ^ XMSTRDCTZdl rOCDSDB cm IB SXBEKIHS AS WELL AS THE NEEDS OF THE (XIW. 



3ASIC 3KILL3 CHSCKLIJT 
(BAilC 3KILLS) 



II Consonants: 



1 • Regular and Irregular 

2. Blends (st^ dr^ bl, etc.) 

3* Digraphs (eh, ng, th, etc.) 

U. Silent (kn, isl) (Obs«nrable) 

5. Double (11, S8, etc.) (Obsenralile) 

Vowels 

1 • Long -a*e*i*o-u* 

2. Short -a*e*i-o-u- 

3* R-controUed (er, ar, or etc.) 

4* Dipthongs (oi, ou, oj, ov) (Observable) 

5« Digraphs (ee, oa, ai, etc.) (Obsenrmble) 

6 . L-ccntroUed (Obeennble ) 

1. Irregular (food, book, snow) (Observable) 

Structural Analysis 

1« Compound words (Observable^ 

2. Inflected endings (s, ed, ing) 
3* Auditory awareness of syllables 

Uses Word Attack: (Observable) 

1. Uses the five kqrs 

a) Look at the word 

b) PraM the word 

c) Use your sounds 

d) Use the other words in the sentence. 

e) Ask a buddy. 

2. Khyalng words 

Rsference Skills 

1 . Dictionary (Observable; 

2. Table of extents 



ERIC 



AT ALL IZflLS IHI T&ACHBl Ri7lEWS SULL3 LhARNES HIEVIOISLT AM) I-ROVIDEi IHSTR^CTICN 
FOGOSnB m THE STBE m i ilS AS WELL AS THE NEEDS OT THE CHUJ) 



3A3IC SmiS CHECKLIiT 

LEV£L C 
(RefiiiMBnt) 



II Structwal Analysis 

1 • Prefixes 

a. die 

^^^^^^ b« en 

c# in 

d. re 

e. un 

2. Suffixes 

a. er • est 

b* ful 

c# ish 

d. less 

e« ly 

f . ness 

K. 7 



3« Syllabication generalizations 
a* vc/cv 2 

b. v/cT ^api^lies 50> of the time) 

c. /cle .7" 

Visual Clues for word pronunciation: 
\. Clues to long rowel sounds 

a. open syllable 

b. two vowels together usually sake one- sound 
c* final • generally silent 

2/ Clues to short vowel sounds 
closed pliable 

3* Hard and soft consonants (Observable) 

a. c followed by e, i and y 
b« g followed b^ e, i and y 

4. Contractions (I'll, can't, don't) 

5 . Fossessives ( • s ) ( Observable ) 

Dictionary: 

1. Phonetic Spelling (Observable) 

2* Alphabetizing by 
a* first letter 

b. second let*^ r 

c. third letter 

3. Accented syllable (Observable) 



AT ALL LkVELS THE WAOUR fiilTIEW SKILLS LSaRNED IRLVICUSLI AND PROVIDES IMSTRUCnOM 

roGOiias oi tbb stumstbs as will as the needs of the CHIU) 
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Test 1 



Auditory Discrimination 



LEVEL A Readiness 



Wepman Test (Commercial publication- from 

Language Research Association 
Chicago, Illinois 



Test 2 

I£VIX A . Readiness 
Vistial Discriaination • Cross ^ Words 

Ad^ister indlvlduallx or in sniall groups of three or four. The chili -uy use a 1L« 

''J!i%5'rn ^ ^'^^ across the sa«a row and 

1^1 i looks Just liJce the first word. Draw a cJ^cirTrSg) 

around that »nrd. I*fs do the row that has the star together." 



• tfuck 


boy 


elephant 


duck 


box 


1. 


ear 


box 


house 


■an 


2. 


san 


girl 


bpy 


blouse 


3. 


dress 


pants 


blouse 


table 


4« 


dhair 


table 


floor 


*og 


5. 


fox 


wolf 


iog 


stamp 


6. 


letter 


envelope 


stamp 


lunch 


7. 


lunch 


dinner 




ice 


8. 


snow 


rain 


ire 


coab 


9. 


comb 


brush 


pin 


hat j 


10. 


cap 


flowers 


bat 



1 



LEVbL A - R£ADLN£SS 



Test 3 



Visual Dlseriaination - Grosa - Letters 

Aialnlster indirldually or in saall groups of three or four. The child may us* a line 
holier. 

Directions: "Look at the first litter in the row. Now look across the sane row and 
find a letter that locks just like the first letter. J)raw a circle (ring 
around that letter. Let's do the row that has the star together." 



♦X 

B 

L 

q 

T 
0 
H 
e 
D 
J 
M 





A 


h 


z 


1. 




B 


G 


2. 


L 


a 


Z 


3. 


W 


q 


U 


U. 


R 


• 


T 


5. 


0 


B 


F 


6. 


U 


C 


H 


7. 


I 


t 


• 


8. 


d 


D 


K 


9. 


£ 


J 


W 


10. 


R 


8 


M 
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LaVEL A - Readiness 



Visual DiscriMination - Fine - Words 

Adainister individually or in small groups of three or four. The child maj use a line 
holder* 

Directions: "Look at the first word in the row. Now look across the same row and find 
a word that looks just like the first word. Draw a circle (ring) around 



« liat 

drop 
men 

trip 

tint 

tall 

set 

hair 

StOBp 

eye 
said 





'4 Ar> ^ h tft 




wOgeuner . j 




hat 






1. 


dip 


drip 


drcp 


2. 


mine 


Ben 


■Int 


3. 


tip 


top 


trip 


U. 


tent 


tint 


trap 


5. 


tall 


fall 


pall 


6. 


sit 


sat 


set 


7. 


hair 


chair 


hare 


8. 


stamp 


stonp 


step 


9. 


ear 


eat 


eye 


10. 


sad 


did 


said 
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Test 5 



Wr&L A - Readiness 
Visual Discrimination - Fine - Letters 

UBlnister IniiTidually or in s-all jroupa of three or four. The child .ay use a line 
holder . 

n4f.«etion8- "Look at the first letter in the row. Now look across the s««e row and find 
Directions. ^I^ok^at tne^ xr^^ ^^^^ ^^^^^^^ ^^^^ ^ ^.^^^^ (^^^ 

that letter. Let's do the row th:it has the star togtther." 



o 
d 



t 

J 
■ 

e 

n 



1. c 

2. h 

3. C 
i». i 

5. n 

6. f 

7. u 

8. w 

9. c 
10. n 



b 

P 

i 

t 
V 

m 

e 

h 



o 
4 

y 

r 

1 

y 
▼ 

o 
u 
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Test 6 A and 



Level A - Readiness 
Alphabet 

This is an individually administered test. The child will have a worksheet with the letters 
of the alphabet. The child will name the letters while the teacher records the responses 
on the teacher's copy. 

Part A Directions: would like you to tell me the name of these capital letters." 



D 


w 


K 


D 


h 




T 


U 


S 


X 


C 


G 


V 


F 


I 


t 


L 


K 


N 


c 




P 


G 


Y 


z 


H 







Part B Directions!' "I would like you to tell me the name of these small letters* " 

9, K ^ P 

0 I J n 
k h e 1 

f "d V 9 

C X S u 

1 m a b 



I 



Level A • Readiness 



Test 7 



This is a test that should be given in small groups so that the teacher can 
observe the children. It is a test to determine if the child sees words from 
left to right. The teacher should explain how to do this exercise by doing an 
exas^le on the blackboard. 

Directions; "Find each word that is in the box below and circle the woitle the 

first tine they appear in sequence when reading from left to right." 



lej_^(Putwi board and explain) 



Joe ran here. 



Jim Joe John Jack 
ran ray nm ran 
there here head here 



1. Dad is big. 



Dad 

big 
bag 



Day Deb 

big bug 



Dad 

at 

big 



2. ^ Boys play ball. 



Boys 


Bugs 


Bays 


Boys 


plan 


ball 


play 


park 


ball 


bill 


pull 


ball 



3- 



I saw birds. 



k. lOlrls, go home. 



The car is red. 



That 

car 

is 

real 



The 
care 
red 
rim 



Them 
crow 
it 
red 



The 



at 



6. (The house is blue.L 

blue black the that 
the horse house bliie 
is it that 



it blue 



A 


X 


It 


I 


peanuts 


like 


I 


eat 










eat 


at 


like 


look 




My 


saw 


was 


















peanuts 


put 


to 


ny 


birds 


bids 


burst 


buck 


eat 


in 


at 


to 










pears 


peanuts 




put 
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Go 
to 



Grills 
got 



bous. horst 



Girls Goods 
go got golf 
horns cons ^ 



Lnrttl B - Basic Skills 



Conscnints - Regular and Irregular 



Directions to the 
teacher : 



In the first grade the child will tell the teacher the letter 
name and the teacher will record the response. In the second 
grade and hi^er the child vill write the letter name on an 
answer sheet. 



Directions ,to 

the pupil: 



"On this test we will be listening for the beginning sound in 
a word. Listen to the word I will say. I will say each word 
two tines. Listen carefully for the first sound. Then tell 
■e the letter that makes that first sound. (For second grade 
on — > "Then write the letter that makes that sound on your 
answer shee."} 



Example: "^mice mice What does mice begin with? Good, 
it begins with an "m". 



1. 


mik 


(m) 


10. 


people 


(P) 


2. 


deer 


(d) 


11. 


J*ck-o-? antern 


(d) 


3. 


fir«BMn 


(f) 


12. 


kite 


(k) 


U. 




(g) 


13. 


ceke 


(c) 


5. 


boy 


(b) 


Ih. 


yak 


(y) 


6. 


•o«p 


(•) 


15. 


violin 


(▼) 


7. 


top 


(t) 


16. 


rocket 


(r) 


6. 


vindov 


(w) 


17. 


hat 


(h) 


9. 


nuts 


(n) 


18. 


lollipop 


(1) 
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Test « - Part B 



Level B - Basic Skills 
Consonants • Regular and Irregular - Ending Sounds 



Directions to the 

teacher: In the first grade the child will tell the teacher the 

letter names and the teacher will record the response. 
In the second grace and higher the child will write the 
letter name on an answer sheet* 

Directions to the 

pupil: "On this test we will be listening for the ending sound in 

a word* Listen to the word I will say* I will say each 
word two times* Listen carefully for the last sound* Then 
tell ms the letter that makes that last sound. (For second 
grade on — "Then write the letter that makes that last 
sound on your answer sheet*") 

Eza^>le: "hit hit What does hit end with? Good, it 
ends with a "t". 



1. 


druB 


(m) 


7. 


wet 


(t) 


2. 


bed 


(d) 


8. 


ten 


(n) 


3. 


■off 


(f) 


9. 


top 


(P) 


U. 


rug 


(g) 


10. 


back 


(c, k, or ck) 


5. 


bib 


(b) 


11. 


seal 


(1) 


6. 


m±BB 


(») 


12. 


have 


(v) 



Test 9' 



Level B - Basic Skills 
Blends 



Directions to the 

pupil: "On this test we will be listening for the blend, A 

blend is two consonants together. Listen to the word 
I will say. I will say each word two times. Listen 
for the blend (two soxinds) at the beginning of the word. 
* Then tell m the letters that make the two sounds. (For 

second grade and higher — "Then write the blend on your 
answer sheet.") 

Gxaiqple: "clap.. clap Good^ it begins with cl." 



1. 


blue 


(bl) 


9. 


grab 


(gr) 


2. 


bread 


(br) 


10. 


pray 


(pr) 


3. 


dean 


(cl) 


11. 


plane 


(•^1) . 


li. 


crayon 


(cr) 


12. 


stop 


(st) 




dream 


(dr) 


13. 


scat 


(sc) 


6. 


fly 


(fl) 


lli. 


sly 


(si) 


7. 


frog 


(fr) 


15. 


try 


(tr) 


5. 


glass 


(gl) 
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Test 10 



Level B - Basic Skills 
Digraphs and Irregulars 

Directions to the teacher: This is an individually administered test. The 

teacher will say each nonsense word twice. 

I. Directions to the pupil: On this test we will be listening for the be- 
ginning soTind. Two letters will make the be- 
ginning sound. I will oay the word two times. 

(wh) 
(wh) 



1. 


shorm 


(sh) 


h. whet 


2. 


chide 


(ch) 


5. wheip 


3. 


thence 


(th) 





II. Directions to the pupil: On this test we will be listening to the last 

sound at the end of these words. I will say 





the 


word 


two times. 






1. 


punish 


(sh) 


U. 


sling 


(ng) 


2. 


worth 


(th) 


5. 


punch 


(ch) 


3. 


touch 


(ch) 









III. Directions to the pupil: Now listen for the beginning sound of these words, 

I will say the word two times. 



1. 


cos 


(hard k) 


2. 


goap 


(hard g) 


3. 


g^rif 


(soft i) 


U. 


san 


(s) 


5. 


yesterday (y) 



IV* Directions to the puoil: Listen for the last sound in these words • I 

will say each word two times. 



1. 


moce 


(soft 


c) 


2. 


bo^- 


(hard 




3. 


wes 


(s or 




u. 


my 


(y or 


i) 


5. 


wappy 


(y or 


e) 



nest 1^ 



Level B - B«sic Skills 
Long Vowels 

Directions to the pupil: On this test we will be listening for the long vowel 

sound in the word. Listen to the word I say. i will 
say each word two times. These words are not real 
words. Listen carefully for the long vowel sound. 
Then write the letter of the long vowel sound you 
hear. 

Exasple: "shoge. .shoge" Good, shoge has a ?ong o 
sound." 



1. 


fune 


(u) 


9. 


gride 


(i) 


2. 


svane 


(a) 


10. 


muk? 


(u) 


3. 


keef 


(a) 


11. 


thoge 


(o) 


li. 


slape 


(a) 


12. 


flirae 


(i) 


5. 


trine 


(i) 


13. 


moach 


(o) 


6. 


stope 


(o) 


lU. 


veen 


(e) 


7. 


cuze 


(u) 


15. 


gade 


(a) 


8. 


deash 


(e) 









ERIC 



2^ 



Test 12 



Level - B Basic Skills 
Short Vowels 

Directions to the pupil: **0n this test we will be listening for the long vowel sound in the word. 

Listen to the word I say* I will say each word two times. Listen 
carefully for the short vowel sound. Then write the letter of the short 
vowel sound you hear. Example: Metfsh. . . . metsh, , . Yes you would 
write an e on your paper. " 



1. 


rep 


(e) 


2. 


font 


(o) 


3. 


naf 


(a) 


4. 


hib 


(i) 


5. 


sug 


(u) 


6. 


teb 


(e) 


7. 


nod 


(o) 


8. 


grat 


(a) 


9. 


mun 


(u) 


10. 


glit 


(i) 


11. 


duf 


(u) 


12. 


flan 


(a) 


13. 


sweg 


(e) 


14. 


dop 


(o) 


15. 


trin 


(i) 
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Test 13 

Level B - Basic Skills 
R*Controlled Sounds 

Directions to the 

P^Pil^ "When an r follows a vowel, it changes the vowel sound. 

We will be listening f that r-controlled sound. Listen 
to the word I will say. I will say each word two times. 
"Then write the letters that .nake the r-controlled sound." 
Exanple: "darp darp Yes, darp has the sound "ar" 
makes." 



1. 


forg 


(or) 


2. 


glark 


(ar) 


3. 


dirb 


(ir. 


U. 


snorp 


(or) 


5. 


marf 


(ar) 


6. 


corge 


(or) 


7. 


blirsh 


(ir) 


8. 


scarb 


(ar) 


9. 


hirn 


(ir) 
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Test Hi 



Level B - Basic Skills 
Structural Analysis 
Inflected endings (s^ er^ ed^ ing) 



Directions to the 

pupil: On this test we will be looking for the correct ending of 

a word in each sentenc-*. Read each sentence. V/rite either 
s, er, ed^ or ing on the blank. Read the sentence again* 
Does it nake sense. 



Sa^>le Item: 

O All of the boys went outside. 
ZX I played with iny dog. 

1. Bess was drawing cats . 

2. Tou are a good work er . 

3. He is pla y ing with his pet. 

U* I watch ed Winnie-the-Pooh last night. 

5. The f ana er takes a wife. 

6. Bill has a lot of pups_ . 

7. We are ea t ing our lunch. 

6. Sue talk ed an hour on the phone. 



Test is 



Level B - Basic Skills 
Structural Analysis 
Auditory awareness of syllables 



Directions to the pupil: On this test we will be listening for the number 

of parts, syllables, in a word. Listen to the 
word I will say. I will say each uord two tines. 
Listen carefully for the number of syllables. 
Draw a circle around the number that shows the 
number of syllables you hear. 



Saaplo Item: 
O birthday 
television 

1. zebra 

2. wonderful 

3. teeth 
butterfly 

5. regulated 

6. correspondingly 
?• Saturday 

8. tiger 

9. farm 

10. extinguishes^. 



1 
1 



1 
1 



2 



CP 



IJ 2 



(L 

2 



2 

2 ( 



k 



^ li 

U 



u 
k 
li 

k 



5 
5 



5 
5 



LV 
5 

5 

5 

5 
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Level B - Basic Skills 
Reference Skills 
TAPIS OF COMTS^-TTS 

Directions to t>>e pupil: This is a test to see how well you can use the table 

of contents that are in many hooks • This is a table 
of contents about a hook on water* ^ead this table 
of contents and then answer the questions. 

This is from a book about water. 





Chapter 


Page 


1. 


What Water Is 


1 


2. 


Hater and Living Things 


u 


3. 


Water and the Weather 


8 


h. 


Water for People 


12 


5. 


Water Power 


l6 


6. 


Water Pollution 


25 



Dse the table of contents above to answer these questions. 

1. How many chapters are in this book ? 6 

2. In this book, Chapter 5 starts on what page" ^ l8 

3. In this book. Chapter 6 starts on what page? 2^ 

U. Oh what pages would you find something about what water is? 1 

5. What would you be reading about on paj^e ?$ ? water pollution ^ 

6. Which chapter would tell about water to drink ? Chapter U 



?• Which chapter would tell aoout rain ? Chapter 3 



Test 16 



Level B - Basic Skills 



Rhyming V/ords 



Directions to the 

*^*<^heJ^5 Accept word that has the same ending, real and/or 

nonsense. 

Directions to the 

P^Pil- Today we are going to make rhyming words. On your 

paper you will see four words. Under each word are 
four spaces. Write as many words as you can that 
rhyme with the word uixlerlined. Let's do one on the 
blackboard together. 
Use the exanple bit. 



that back 



right 



nan 



Test 18 



Level C - Refinenent 
Prefixes and Suffixes 

Directions for the pupil: "On your paper you will see words that have prefixes 

and suffixes* Write the base word by taking off the 
prefix or suffix* 
Example: easily easy 



Prefixes 

1. alike like 

2« become conie 

3« unsure sure 

U« almost most 

5. dislikes like 

6. replace place 



S uffixes 

1. painter paint 

2. bravest brave 
3» ciiecked check 

li« dropped drop 

S. broken br ' e_ 

6. spelling spell 

?• druggist drug 

B. happily happy 

9. backward hack 

10. visitor yinit 

11 • quietly quiet 

12 • goodness good 
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Level C - >fineF>cnt 
Svllablcation 



Directions to the teacher: V/rite the following rule abbreviations on the 

blackboard : v/cv vccv /cfe 

Directions to the pupil: "Use the three rules you have learned to divide 

these nonsense words into syllables, also write 
» the rule you used. 

Example : ponnev pon/nev vc/cv 



1. 


sarkle 


sar 


kle 


/c/e 


2. 


capen 


ca 


pen 


v/cv 


3. 


rowen 


rov 


ven 


vc/cv 


U. 


tatle 


ta 


tie 


/c/e 


5- 


venel 


ve 


n»l 


v/cv 


6. 


cental 


con 


tal 


vo/cv 


7. 


sonner 


son 


ner 


vc/cv 


S. 


noten 


no 


ten 


v/cv 


9. 


kenter 


ken 


ter 


vc/cv 


10. 


kovel 


ko 


vel 


v/cv 
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Test 20 



Level C - Refinement 
Visual Clues for ^ord Annunciation 

Directions to the pupil: "Vrite the letter "S" if the vowel sound is short 

or t\ye letter "L" if the vovel sound is long. 
Example: u n S sore L " 



1. 


plibe 


L 


2. 


opp 


S 


3. 


vone 


L 


u. 


phy 


L 


5. 


sede 


L 


6. 


scrab 


S 


7. 


nlush 


S 


8. 


xoan 


L 


9. 


ut 


S 


10. 


sip 


S 


11. 


boan 


L 


12. 


chene 


L 
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Level C - Refinemert 
Visual Clues for Word Pronunciation 
Ccm tractions 



Part A 

Directions to the pupil: On this test ve will be looking for the contraction 

that can he wade. Look at the two vords next to each 
number. ^*^rite the contractions that can be made* 



Samole Item: O he ±s he's 



1. 


I am 


2. 


that is 


3. 


can not 


li. 


she will 


5. 


let us 



I«m 



that' 5 



can't 



she'll 



let's 



Part B 

Directions to the pupil: On this test ve will be locking for the two words 

ttipt form the contraction. Look at tYjs contraction 
next to each nvsmber. '.'rite the two words that form 
the contraction. More than one answer may be possible. 



Sample It«mj CP she'll she will 



1. won't will not 



2. I'll I will shall 



3. weren't were not 

U. Tou're you are 



5. couldn't -^ould not 
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Level C - Refiner^nt 
Dictionary Skills 



Arran^g Vords in Alphabetical Order 

Directions to the pupil: "In each group of words below, number the words to 

show the order in which they would appear in the 
dictionary." 

Example: 2 cat 

1 baby 
"5 waron 



A. 

U snake 
3 donkey 
5 zebra 

JL alligator 

2 bear 



B. 



C. 



? ten 



li tin 



1 tan 



_5 ton 

3 this 



_5 sprain 

li split 

2 spent 
1 speck 

3 splash 
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